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Abstract

This paper reports a study which investigated the importance of global citi.
higher education in the context of ASEAN Economic Integration (AEC 2015). It is
impacts of AEC 2015 will increase over timerialiaalmyglaeeasiucttion. The traditiona
concept of national identity is challenged by the newly arising concept of global ci
fueled by the economic opportunities of the ASEAN economic zone. It is worth q
Thai unitersiwill be able to accommodate the changes such as the transnational flc
and students from other ASEAN member countries and the implications this has f
strategies and teaching and learning. This researritgoksTatilandsandivts affiliated
international college interpreted and implemented the discourse of global citize
undergraduate programs. Perspectives on global citizenship were derived from the
administratodslecturers and-gomus discussions with students. An analysis shows
university students have a different perception of global citizenship when compared
college students. Interviews with senior univerdibatthatisteatgra igood Thai citizen
was considered a prerequisite to being a global citizen. Some students perceived ¢
superficial level whereas a few overseas students showed sophisticated understar
The disceuos global citizenship in a Thai university is socially constructed. Glc
Cultures can determine how people perceive things and perform tasks. In this cas
the university perceived global citizenship aasgonstdact tha Whai identity.

KeyWO[dSbal Citizenship, Multi-level Citizenship, Internationalisation, Thai Higher Education,
ASEAN 2015

Introduction

The discussions on an ASEAN Economic Community in 2015 are proliferatir
economic discourse. However, the ASEAN Economic Community (AEC) covers n
integration in the region but also the cooperation ipdhecabeasitguahdasocio
cultural. Higher education, inter alia, has been merged into these aforementioned
that strongly drives the economic success of the region. Among the main aims of
universities is tarprefpidents to be good global citizens in order that they may partici
at national, regional and global levels. However, suchoahai@nisrongs deteeen
global, regional and national citizenship. An invesimyatiam Dhafasd,tat this time, is
particularly relevant as the nation prepares to takes its place as a member of the .
tensions are aptly summarised in the words of S. Rajaratnam, a former Singapor
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who in 1967atthf oundati on meeting of ASEAN na
must think not only of our national interests but posit them against regional interests:
of thinki ngFloeeb & Abad, IP@E thatptime bsl aeranudt 'offthe forces o
globalisation and internationalisation, the individual states of Southeast Asia not o
national and regional intertestebahal interestsTdevesliablishment of the AEC by 2015
brings with it many challenges rochemssthaf meed to operatéeatinsiiienships:
national, regional and global.

Although the ASEAN Community aims for economic cooperation and devel
progress and cultural development, it is conceived that as thdopSEARNECommunit
education will be under the tension of the open economic zone for a number of rea:
free movement of academics and students among the member countries, and the cl
level identities. These identities ayeaxctusivejatiut may challenge the status quo of |
aims and purposes of higher education in universities throughout member states.

Global Citizenship and Thai Higher Education

The term global citizenship is commonly used in an attempt to encompass
citizenships as nations and regions become increaBinglgnntpedtpendeatworld
universities andeatheational institutiempteassed thelattrt e of “ gl ob al
promoted it in their statements of graduate outcomes. In attaining the attribute, gradt
to develop awareness of concerns and issues that transcend the local and nation
understand thas agd responsibilities in their active participation in regional and globa

Universities have an important role in national development in the areas of ecc
culture and enviro(Bnewn & Jones, 2007; ONE@GJdH04) universities are the main
mechani sm that produces ¢owaf@idBdicatesd t o
that the university has an ul toundedt e g
with competence, virtue, and happines
National Educati@®®eindl its Implementation, para. 2).

The Eighth National Economic and Social Developm2a0 Plastathid 8128) (1997
hi gher education should encourage “glc
through various coopezat and e x c h an g e (as citedgnrNakorsthap& t h
Srisan, 1997, p. AéBxdditional initiativd’ biEB®B was to develop a regeotml databa
facilitate regional cooperation with other ASEAN courine$9lgknratEp&dnsaver,

a study by Fil2e@€i®)und that even after

Thailand had gone through the stages of modernisation, the local culture still «
shaped the development of higimerSadceahat time many reforms have occurred in
universities. Than@hnd that universities in Thailand were moving towards more
education, with students becoming more active in their suah laaroiniga ritiskitg)
becoming accepted as essential attributes to be developed through degree programs
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there has been an increase in the number of degree programs and courses no\
universities to meet the eatggihgooeety.

In this research, the term global citizenship was selected based on the underl
incorporates the roles, obligations, awareness, and actions to rectify social injustic
However, the political implication ohgjighahfeitzeentralised global government ¢
undermines national p@uabatie, 2008)ertheless, global citizenship is highly conteste
has not been advocated in(Bdwrddion2@E(2005) | a r sudh ia ehidg a$ gldbal
citizenship exists, It clearly doesnl
pl anetary | evel” (n. 2006nd Alfeveia Har@80&) | t 1 z
argued that the global citizenship discourse is heavily influenced by the civic ref
dscourse which proposes that <civic ci
community (local, state and nation) a
g o @ABGwitz & Harnish, 2Q08e il 83&)ticulated the term, global citiresising, as |
multiple layers of memberships, e.g. national, regional, and global networks tha
participate in.

Thai Government’s Initiatives in Promoting Global Citizenship

There has been an urge for higher education tzenshptag@bakpidnse to
challenges in theeBtury. Such challenges were brougatisdion. byhgle is a call for
“ g Hoebaadly (Hunter,dMhitet &CodbEyeAlAGhe Australian academic context, |
lacking consistent understanding of such graduate attributes and the development
(Barrie, 2004, 2Zb@7ysame situation occurred in Thailand, where the government
importance of fosteringtigiensthip attributes among the citizens. Global citizenship fi
an agenda of development of Thail and
in the Era of Globalisati¢G Tt EER61996)

In 2003, global citizenship became an emphasis of the Thai government. In
Range Reform of higher education, globabtiteefmshigaaisné&urthermore, the Office
the Education C@d&d)t at ed t hat hi gher educati on
the Thai people, who will be endowed with the basic qualifishilprieroplusisl citiz
a d d e d Nohethélgss, the9rgality does nospirataimthiEha statemen{200@NEC
clearly indicatedtnational development IS a priority for graduates. It is evident that f
development of graduates in Thailand is to benefit the Thai society.

To complicate matters, Thai higher education institutions have insufficient
theoretical gnd act i c al i ssues on gl obal Ci ti
promote global citizenship as a necessary attribute, Thai universities were left to the
how to promote global citizenship attribute in the Igraduateéserdines have to
individually develop an approach to develop global citizenship attributes in their gra
no help from official authorities.
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Research Question

Global citizenship has influenced policy making in universities worldwide, and \
greater significance in the education area. Recently, the Thai government proposed
a desirable graduate attribute in the mighemeduogtezm. As a result, it is worthwhile po:s
the following questions: What are the implications of global citizenship on Thai highe
context of AEC 2015? And what are the impacts on the higher edudatigsinstitution, ¢

Research Methods

In orde&r investigate this question the selection of appropriate higher education ir
most important. In the first phase, a large number of universities in Thailand were
researcher studi ed eentsiiregard to mtermasonalisatibrsand:
global citizenship, and the structure of each university was examined to identify -
components, e.g. international courses or international college. The second step \
quality of¢bang and learning, graduates, and academic excellence using an internati
of Times Higher Education Ranking. The last step involved assessing the possibility
the targeted university. With a combinationrofrthies sdéatbos) process was purposive
sampling, which required that the res:¢
can purposefully inform an understanding of the research problems and central phi
s t CQlepW007, p.. 1P process of determining took several weeks to consider all
the appropriate research site that has a policy framework regarding internationali
citizenship attributes and suits the objectives of the study.

The second st aMiles &Hubermannl®@bbpardplbyedsta mp |
select participants within the cases. This wasitahistezdi¢inewgthisome participants
by the researcher. After the interviews, these participants referred to other potenti
groups that could be relevant to the study. On other occasions, these participan
introducedrte tesearcher. The success rate of contacting the prospective participants
although there were two cases where participants were not available to attend the int

Muhlmethods of data collection were applied to theastuthe tdataangwas
anticipated that by adopting the naturalistic data collection of case study, the resear
“t hi c k (@erez,s1878, agcited io Behzin & Lincéimall994rqur®yd theory has
been selected and applied to the dat a
of procedures to develop an inductively derivech droundéd thao($pduss i&o me n
Corbin, 1990, .Aa.h24jesearcher seekslop dubstantive theory by using grounded the
(Merriam, 1998; Silverman & Sealeh 206850 s er veswdrol & xpil tau a
(Merriam, 1998, p. 17). As Silverman arfd Sexald (200g) clamiunded t heor
i's inherently grounded in the preci se
i nteraction” (p. 9).

The interview data were collected from the selected University aad the Interne
The participants from different levels were chosen to represent the two institutions.

2
316 SVIARTS : international



The 3° National and International SMARTS Conference

included senior executives, lecturers, and students from the University and the In
The researcher condustiedcaaed rivieavs with 9 senior executives and 10 lecturers
interview questions were designed to derive the understanding of global citizensh
participants, namely senior executives and lecturers from both institutiohs (see Ap
questions). Approximately a group of 15 students were interviewed through focus
Surveys were conducted with the rest of students from the international program (
to derive their perception of globaldctheenséiyesras future graduates and global citiz
Analysis of the data obtained through the intervieosadiregandvitiiaped by
selective comgrmaz, 2006; Corbin & Strauss, 2008; Glaser & Strauss, 1967; Gla
Corbin, 1998; StrausEhd @8l eqoeing was undertaken using transcription in the la
in which the interview was conducted.

Participating Institution

The University is a lafigedsthteesearch university in Bangkok that adopts the 1
internationalising higher education and global citizenship into the {Eaehing of i
progressive action that the University continues to pursue is to internationalise 1
promote harmony in the diversity of students and staff. The expected outcome is to
who are “social'l i hienfpdhn med ogpmydg Ddcit dle
of global citizenship as producing competent and ethical members of a human s
degree programs at the University were taught in the Thai language. thee administt
University were all Thai nationals, as were the majority of the students.

The University offered international degrees delivered in English through its In
These programs aimed not only at ensuring that prograrakiyhaoutnsdsoati@ial g
students develop into global citizen:
defines gl obal citizens as “graduates
a diverse and globaliSedwolich e admi ni strators and s
the majority of students were from countries other than Thailand.

Results and Conclusion

Globalisatias brought a number of changes to higher education in Thailand. Hi
institutions in Thailand prior to the age of globalisation were under the tight control
The promulgation of the 1999 National EducationoAdthegsuitiversities becoming
independent from the government. Although there are many government organisa
quality assurance and frameworks of the higher education sector, many universitie
to manage their omyanisatmajor areas (e.g. policy and planning, administratior
development, staff recruitment, student admissions, resource management, teach
industrial relations).

The study reported here focuses on an elitel Tisaaftihatesityt@mational college.
The differences found between the perceptions of administrators, lecturers and
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institution are marked, and given the status of the University and the imminent crea
Economic Comnmu@idl5, its implications raise issues of the preparedness of the -
education sector to accept the challenges.

Senior Administrators’ Point of View

The open of AEC 2015 will bripgcadnectasimic development among the ASE
membeFsee movement of goods and trade and convergence of synergies (e.g. ecc
social, and cultural) will be intensified. It was found from the dialog that the globa
international trade greatly influence the economedcaystetnan ABBKEN countries. Apart
from that, the discourse of nationalism will be highly contested in AEC 2015. While n
of the Thai program conceived that nationalism is necessary fofl hia@istsiffidents. M:
challenged naliem because it is believed to be problematic in practice in the age of g
same is true for AEC 2015, and there needs to be a mutual understanding betwee
mission of ASEAN members in promoting global citizethghipmia efideatieasihg
government support, universities have to krgpodingpfmaetially. They also have to
create an active network with universities overseas for an academic collaborati
education institutions cdustaaksapport to help preparing students for employment.

Lecturers’ Point of View

Lecturers commented that education moves towards inclusive education which
will take control of what they learn and participate dotietelsens eVdsbetaunilitators of
knowledge rather than prescribing it. Teaching becomes more challenging for lectul
program. Secondly, critical thinking is crucial for students in the modern world. Nevel
a Thai papgrare lacking critical thinking skills. Having studies in ddaisclasszoom, the:
not taughttwllenge or question their teachers. International students or those who v
abroad are more advantageous than Thai felleloshglentsan tthinking skills. This is the
outcome i iefred”“"swsestem. This means only
education for their children while chilirenrfabenféesidies have to compromise with low
gubty education. Unless the government tackles this issue, the situation of unequal
undegualified education standards will continue to exist and exacerbate.

Students’ Point of View

Students found globalisation and globalegtizenskipatienging. Somehow there is ¢
great lacking of understanding in the concept among Thai students. Students in int
have more understanding in global issuegarichandsdge. Moreover, the internation:
students amranfamiliar with the students from other cultures. Students who studi
programs are deprived of the opportunitiesctotengbltvpicsossowever, Thai students
were engaging in research culture due to the teachingy stiteeofwihiee birghdysi
academically competent and strongly adhered to national values i.e. nation, religion
Therefore, their aims are to develop the country through their expertise and works. |

2
318 SVIARTS : International



The 3° National and International SMARTS Conference

students from the courserev@nelined towards the human rights concept. One Americ
who was interviewed described her goa
concluded that Thai students are more nationally focusecewtsilarsniatesdsiadlistud
global issues. Furthermore, Thai students perceived that language competence sL
utmost important skills for AEC 2015. From the dialog of Thai students, experient
internship or research ioollaébaitad crucial. Such experience was perceived to broe
global outlook.

Discussion and Conclusion

If globalisation could be viewed as an opportunityookiversiteas sbdubdd
networkgith other universitiegllgsffeose within the Tegagh internationalisation,
universities can promote student and staff mobility as well as enhancing teaching
capacity. However, some senior administrative participants foundnglobalisation
students enrolled in the University, it is becoming increasingly difficult to control
courses. A lecturer from the International College contended that higher educatiol

“commodi fied?”. T hom has beerelostie theonfidst lofngtobalisatis
forces. This scenario is compared to a production line in a factory, where the Un
factory and graduates, the product s.

studnts from one dominant country in the class, we (the International College) b
character .’

The study indicated that global citizenship is a desirable attribute for gradu
University and the International CollegeoAltapuiglas questioned regarding its legitin
most lecturers agreed that their students should develop as global citizens or at lea:
perspectives. It was found that participants defined the concept differeatly. Some c
with Western literature that global citizenship is concerned with intercultural a
competence, and social responsibility whereas other comments showed alterna
preparation for work, intellectual growth, aimt) BEsaewaialef®bthe students.

Emphasis on the knowledge economy has directly affected the higher edu
Thailand. Skilled workers are in high demand in the current job market. There are ¢
of people attending udiiersitgant that the universities have had to deal with greate
of students. They have to employ more staff and standardise the learning outcome:
also resulted in the centralisation of the curriculum and compulsory units.

An intipation of globalisation results in a shift in learning outcomes that requir
have a number of skills based on professional competence in an internationalising v
has forced the University to adjust its yolj@esl, macionlg and learning to corresponc
national and global demands. This act has inclined teaching towards a universa
adopted in many universities worldwide. Thai universities cannot avoid this globs
there i@ shift towards a critical learning style where students investigate issues
perspectives. The University has implemented an approach to Western pedago
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multiple perspectives in order to develop reastwimggamiobdldiinking and critical

thinking skills. Rather than focusing on rote learning skills as in the past, the Univel
more critibahking skill courses and research modules for students. For example, |
education uritsieats work on case studies which are controversial (e.g. abortion)
decision based on specific circumstances. Students arrive at a conclusion and suppc

Although not all students at the University regardeidriheogesesasedigtdy
important to their future professional careers, these courses were considered esser
devel oping studentsll critical thinkin
outlook, the generdicedaoarses served as a foundation in the development of genera
skills.

It is worth questioning which direction universities should take between specis
and general education. Liberal or general education isimgcaggisddr aLate ptsato
gain knowledge on a broader scale and increase learning caf2@dgyrdviadhin and M
that high quality general education is beneficial for higher education in that it de
foundation for specialized learning and interdisciplinary knowledge for research de
The University and thehaleQudiege have realised the value of general and liberal edu
prioritising general education for all students in protessitedfieiah sbiendeiversity
sought to achieve a balance between specialized and general education.

Afurther impact of globalisation on higher education has been the introduc
programs and courses. The University and the International College now offer n
| nf ormati on Technol ogy, S o tha lack of &pertsd i e
and materials in these new areas, the University has received support from organis
Rockefeller Organisation through the provision of funding and technical support for s

With the establishment ofNHecA&iAic Community in 2015 Thai higher educi
institutions will experience greater competition from major universities in other ASEA
become easier for students to enrol in universities in other ASEANw\mtmtries, unive
cater for more diverse groups of students who have different needs and goals from tt

As Hofstétle8Pp)oi nt ed out, national cul ture
from that of other groups, tribes, mi |
into perceptions of global citizenship s@bittadtieeddaow a Thai mindset is embedde
within the culture itself and portrayed in the form of thinking, communication, behavic
offered in its higher education institutions.

Membership in the ASEAN Community wilb bhegohaiEsigemtThai values as
the diversity of staff, students and programs increases. The way in which Thai ins
internationalise higher education and prepare their students to become global citize
not only the quafitheir graduates but also ways in which they will use their capabiliti
knowledge to adjust to changes in a life of unpredictable Bedadiey laund) \do etility
2011, pardf,7gs might be expected, the views of administrators, lecturers and studen
in their national cultures rather than in the development of a regional and global mind
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of the ASEANmEco@ommunity will bring with it great challenges especially if high
institutions are-pregeEred.
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APPENDIX A:
INDICATIVE QUESTIONS FOR THE EXECUTIVES AND LECTURERS

Interview questions for senior administrators

If you teach a class, how would you apply the concept into your class(es)?

- What kinds of céizemseded to function®inghtiBiworld?
- What is your understanding of global citizenship?

- Do you think it is necessary for the university students to possess
- What can the University do to encourage or devgopctice@oncept

- (For international courses) Can internationalisation contribute mo
global perspectives?

-Does the concept implinatichgir tlelyenéral or

Interview questions for the faculty members

- What is a global citizen?

- How does your teaching encourage students to become global ci
- How do you appiyernatiodimhension into yourasidssewhat extent?

- Do you use materials, research, literature, case studies from ovel
- What are the effébts sindents @srortand Hoergn)

How can you promote student sl
during group work?

2 4
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PREFERENCES OF THAI STUDENTS WHEN STUDYING THE CULTURE OF ENGLISH SPEAKING
COUNTRIES

Timothy Alan Drew
Nakhon Pathom Rajabaht University

Abstract

This study sought to find the preferences of Thai students when studying a cla:
of English speaking countries. The respondents cfwesstmydvwesar tBiglish majors
studying the culture of Eagiisth spuntries. The survey was conducted during the
semester of 2011. The questionnaire was designed to find out what the students tho
in the study of culture, what countries the students felt were important, and whic
important. The purpose of this research was to develop a course curriculum that we
students in the study of culture. The results of the research showed that the stu
American English. England and America wqe tdng tvoaimioss o study and that the
most important topics to study were history, tourism, arts and literature, and socializi
showed that the students felt that the study of culture is important and that it woulc
abilitto communicate with speakers from English Bpea&mngdtdmingigmt the students
were more motivated to study culture as they were the ones who chose which cou
topics we should focus on while studying thespekikrego€ &ingliss.

P@yWOI'dLSllture, English Speaking Countries, Motivation

Introduction

There is a lot of information out there about why second language learners shot
but there is not a lot of agreement about what should be studied. There is disagree
should be studied from the perspective ofnigatheeststaffyauld like to find out what
students believe should be included in the study of the culture of English speaking
that information to create a course that will keep the students motivated to learn. Th
of Moation, proposed by William Glasser, states that behavior is inspired by what a
any givéime. (Simmons, 20Thip K6y is important because by knowing what the sti
believe is important, it will be easier to keeptiveestudents

In the review of related literature the first question to be answered is what is cu
defined? What is the relationship between language and culture and why is it so im
the views of EFL teachers on cutachagdatheulture? What culture should we be teacl
What do students feel is most important when learning culture? These are question
answered before we can teach culture.

Culture has been defined differently over sirdesagrekthene about how culture
should be defined because culture can be defined differently according to the conte
1871, Tylor defined culture as a complex whole which includes knowledge, beliefs,
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customs, andthry acapabilities and habits acquired by man as a member of society.
145) It has also been defined as an integrated pattern of human behavior that |
communications, languages, practices, beliefs, vakieguclstomsnersrdé seeracting

and roles, relationships and expected behaviors of a racial, ethnic, religious or sc
ability to transmit all of those things to the generations to come. (Aziz, 2011) Rutf
that cultusswhat keeps people together. It is the accepted ways of behavior of a
people. (Peck, 1984) So to understand the people of a specific country, we shou
culture.

Language and culture are interrelated. Cultpeati®fniaingugge, it reflects it.
(Peterson and Coltrane, 2003) We cannot separate the two. Culture and communic
because culture tells us who talks to who, what they talk about, and how they ta
(Thanasoulas, 20@b¢asgin essence a mirror of culture because it not only re
environment which we live in, but it also reflects cultural values and the way that <
operates. (Yang, 2011, p.111) Language cannot functionsaithehicthé sotaingpntex
used. If we do not understand the social contexts, then we will not be able to comm
In order to communicate effectively, it is important to be able to comprehend aspe
are familiar to us artdohspdture that are un{Rodlaman, 2001, p.50) If we are unable
do this, than we will be unable to communicate. Students cannot truly master a lar
have mastered the cultural contexts of the language. (Féi8)sbeaamcdCalicatey 2
foreign culture is important because of the globalization of economics and the groy
communications. These two factors are drawing people from diverse background:
closer together. Studenteaweedrtd understand the culture of others in order to comr
effectively in this environment. (Su, 2011) This is the reason why culture is so impo

EFL teachers have various views on culture and the teaching of culture. Tl
opimns on what we should be teaching when we teach culture. A study was und
where twegight university teachers were asked the extent and nature of the culture
the classroom. The respondents to the study felinbladtheyltlicero their class as
much as they should have. (Staplet?®) RI20W, l@a28ers are unsure how to include ct
in their class. They are unsure how to teach culture.

The National Standards in America state tha tbe stliceats ¢wahderstand the
perspectives of the people including not only what they know, but also what they dc
4)The goal of teaching culture is to increase the awareness of students to that cult
the curiosityhefstudents towards the culture they are studying and their own cultur
students are able to make comparisons between cultures. (Thanasoulas, 2001) Wi
to compare and contrast cultures, they will be betetrebuttutendéte@nountry that
they are studying. Comparison and contrast helps students explain different culi
comparing and contrasting cultures, studentscan see what is culturally acceptable
(Wang, 2009, p. 229)

Y
SVIARTS: International | 325



The 3° National and International SMARTS Conference

Btione of the challenges of teaching culture is the ability to learn and keep uf
culture. Teachers often have to find their own resources and use their own strategie
This is one of the reasons that culture has hefitantadty tbe curriculum. (Byrd, Hlas,
Watzke, and Valencia, 2011, p. 5)

But that is changing, teachers are asking for culture to become a larger part c
because they realize its importance. (Byrd et al., 2011, pa&)iSgmatizachecsase t
of their interest in the subject. They want to share their knowledge with their students
how i mportant it iIs i n todayls worl d.

What culture should we teach though? Should we look at format, culture whic
music, literature, architecture, technology, and politics? If we do this, we may lose sic
nature of a society. Or should we look at deep culture which includes the way peopilc
day? What do the people eat? Hoakela theyg? How do they interact with each otf
Traditional methods of teaching culture have focused on formal culture and passi
knowledge is needed, but knowledge of deep culture is needed as well. (Peck, 1
students have a thorough understanding, they need to understand both formal cult
culture.

There have been a few studies done on what students feel is important when s
A study in Japan showed that students wanted angs=aser thlabtleynareld improve
their ability to communicate with speakers from other countries. (Nakamura, 1996,
were more specific in their focus. A study done in Greece showed that student:
interested in British Bmgyistere interested in learning about the science, society, socie
and cultures of other countries. They were especially interested in studying British |i
(Prodomou, 19924p. ARother survey done in Indonbatastineves were more
interested in British and American English. They were interested in learning the |
national identity, educational system, people, governmental system, technology
economics, tourism, sportss aridheoltrglish speaking countries. (Rochman, 2001, p
results are varied in each of these studies. The results are relevant to the location
well. These results also show that the preference of British Englistnoeapfbe due tc
Britain in both of these countries. Greece is located in close proximity to Britain a
affected by Britain during its colonial history. There were some similarities about v
preferred to study, but there difteeewids in the preferences shown by the responde
each study as well.

Ral ph Wal do Emerson once said that
Education lies in respecting the pupil. It is not for you to chooaetwha hee shalhkaolwv,|
(Emerson, 1883) We should give students the choice of what to study. We should re:
This study uses Glasserlls Control Thect
students want. (Simmon€5304€;quding to this theory, students only become unmo
when they cannot see the relevance of the material to their lives. By finding out wi
believe is important in the study of culture, we can tailor the cudridesirest@rigeir need:
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therefore make the course and material relevant to their lives. By keeping the mate
lives of the students, the students will be motivated to study the material.

Objectives

The objectives of the study were to thedstudevtsithought was important in the
study of culture, what countries the students felt were important to study, and w
important when studying the culture of English speaking countries. And to use |
develop a carusdgculum that would motivate the students in the study of culture.

Methodology

The research focused on the investigation of the views Thai students have o
included in a course intended to teach culture. Students wess ¢nadnpaefereegds as
on what should be included in a course focusing on culture.

The respondents of the studywasectmndyyear English majors. They study cul
during their second year of studyahdf&jadranht University. Shalanes English
majors study thecBtiaial Backgrounds of the Speakers of English during this tim
focuses on eight English speaking countries. It focuses on the cultures of the U.S
Scotland, Ireland, Austrabdaridiartl South Africa. The course description describes
as a study of sociological and cultural backgrounds of the speakers of English in v
history, aspects of religion, ways of life, family strugtiesdrizditivels, Botdd systems,
educational systems, technology, music, etc. The objectives of this course are for
knowledge of the cultures of English speaking countries particularly the USA, Can
Scotland, rvalist New Zealand, and South Africa.

The location of the study is Hakbli@mtboRajabaht University, 85 Malaiman Roz
Muang, NakhonPathom, Thailand 73000

NakhdpathoiRajabaht University started in 1936 BattimenNEddocmenglraini
School for Girls. The school taught courses to prepare teachers to teach at elemer
at this time. It was located at 86 Tesa Road when it started. In 1960, the school be
students as well. Then, in 1968ydbeathneld NR&tlom Teacher Training School. Ir
1969, the school moved to its present address at 85 Malaiman Road which is acros
Mai Pinkliaw which is just outside the city deattevnof INak®od, the school became
NalkdimlPat hom Teachersll Coll ege. Il n 1978,
extension program to students who had completed their two year diploma or cer
1980, the school began offering four year bddtSoNdddpeisH o m Teac he
began offering undergraduate programs in Liberal Arts and Science. In 1995, the s
Masterlls Degree i n Te aRathoRajapaht Uhinedsityi Tihe 2
school cutlsehas around twelve thousand students.

The data was collected from surveys that were distributed to the respondel
included multiple choice questions, ranking questions, and Fapethemdekirguestion
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guestions, the firstofle@ick student was given a score of ten, the second choice was ¢
of nine, the third choice was given a score of eight, and so on down to the tenth choic
which was given a score of one. The students wereoasked five main questi

The students were asked to choose which variety of English they feel is most |
first question. This question was gikaite fionihpke In the second question, students w
asked to rank the countries they feertam mbshistpdying the culture of English speak
countries. In the third question, students were asked to choose which topics they f
when studying the culture of English speaking countries and rank them from one to
guestion, students were asked if they thought the study of culture is important. They
to explain why they felt that way. In the fifth question, the students were asked if the)
culture would help them improve theanabuyctde with speakers from English speal
countries. They were then asked to explain this answer as well.

The purpose of the first question was to see which variety of English should be !
variety to use while teaching thepoopiose. dhihe second and third questions was to
which countries and what topics the students felt were important when studying the
speaking countries. The purpose of the fourth and fifth questions was to assess th
wsefulness of studying culture for the students.

The data was interpreted using percentile, ranking, and weighted mean. The
presented using tables, figures, column charts, and pie charts.

Results

The results of the researchsbowayirat®th table form and graphically. A discussit
what the results of the research survey mean is included as well. The respondents
thirjwo Thai students studying the culture of English speaking counyeas. They wer
English majors.

1. Which variety of English do you feel is most useful to learn?

Table 1:

Varieties of English Number of votes Percentile
American English 22 69%
British English 10 31%
Australian English 0 0%
South African English 0 0%
Other 0 0%
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Which variety of English do vou feel is most
useful to learn?

British English
31%

American
English
69%

Figure 1: The analysis of the first question shows that American English was pre
English. It can be seen from taltenk thetcsintyof the respondents felt that American E
was most importanthitipifee percent felt that British English was most important. Thi
preference by the respondents for the use and study of American English.

2. Which countries do you feel it is important to study the culture of?

The analysis of the second question shows which countries the students
important to study the culture of. The students ranked the countries in importance fi
student ranked a country first, it was given atudieiet odmdedifiacountry second, it wa
given a value of nine. And if a student ranked a country third, it was given a ve
continued down to the tenth ranked country that was given a value of one. So, in ¢
was given ighted value. The total weighted value was then taken and divided by the
of respondents to get a weighted average or weighted mean.

Table 2:
Countries Total Weighted Average
England 304 9.50
America 298 9.31
Canada 223 6.97
Australia 217 6.78
Scotland 170 5.31
New Zealar 155 4.84
Ireland 135 4,22
South Africe 106 3.31
Jamaica 82 2.56
Russia 1 0.03
Venezuela 1 0.03
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Total

304 gog

Weighted Average
550 531

697 g78

Figure 2. After analyzing the data, it is clear that England and America were |
important to the students. This may be due to the dominance of England and Ameri
They were followed by Canada and Australia as the next two most important countr
large countries with a population that therelsoodesgdeStotland, New Zealand, Irelar
followed them. These countries are smaller, but they are also countries that the stuc
not have come in contadtthvthreight major English speaking countries, South Africa w
the lowse This may be due to misconceptions of what a native English speaker looks
the culture of South Africa is so different than the other major English speaking coul
South Africa is from the respondentsatticeyhedgahoh have come into contact with an
South African people in the past. Jamaica was the last country to receive a significe
true that they may not have come into contact with any one from Jamé#iea. But, itis s
culture of Jamaica has spread around the globe through their music, Reggae, whick
are aware of. Russia and Venezuela received one vote each in the category of other
that neither country is a native iBggishnépedkey can be disregarded.
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3. What do you think is important when you are studying the culture of another country?

The analysis of the third question shows which topics the students felt were n
study the culture of. Tints stundked the topics in importance from one to ten. If a stude
a topic first, it was given a value of ten. If a student ranked a topic second, it was ¢
And if a student ranked a topic third, it was givensacealireueti edgiatn Thithe tenth
ranked topic that was given a value of one. So, in effect each topic was given a v
total weighted value was then taken and divided by the total number of respondent:
average or weighted mean

Table 3:
Topic Total Weighted Average

History 208 6.5
Tourism 188 5.875
Arts and Literature 169 5.28125
Socializing 141 4.40625
Educational System 99 3.09375
Religion 89 2.78125
Population (the people) 74 2.3125
Technology 73 2.28125
Climatnd Weather 71 2.21875
Geography 68 2.125
Eating 64 2
Economy 56 1.75
National ldentity 56 1.75
Fashion 53 1.65625
Pop Culture (Music) 51 1.59375
Pop Culture (Movies) 46 1.4375
Government and Politics 45 1.40625
Multiculturalism 42 1.3125
Families 37 1.15625
Holidays and Special Ev 36 1.125
Interesting Facts 35 1.09375
The Flags of other count 35 1.09375
Media 14 0.4375
Sports and Recreation 11 0.34375
Kid's Life 0 0
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After analyzing the data, it is clear that history was by far the most important asy
the respondents and the facet of culture that they most wanted to learn. They also
arts and literature, and socializing wene impbrant st udy of cul tur
was not important to the students in regards to the study of culture as it received nc
clear from the data which topics are important to the students arfbwtitie topics the
covered when learning culture.

4. Do you believe the study of culture is important?

Table 4:
Is the study of culture important? Number of votes Percentile
Yes 32 100%
No 0 0%

The analysis of the fourth question shows that one hundred percent of the re:
that the study of culture is important. By the students themselves stating that the st
important, we know that they will be more matihledrtocstiighe as it is important to
them.

This question was followed by an open ended question asking the students wr
the study of culture is important. Twenty of the respondents, 62.5 percent, stated t
culture was mapbbecause it helps you know the lifestyle, history, and people of othe
They also stated that it would show them other ways to live. Eleven of the respc
percerdtated that studying culture was important becatlsmitcanaunairinelde in
English in the future. And one, 3.125 percent, responded that it would help them in
clear from the respondents that they believe that studying culture is important to thel
help them in the future.

5. Do you believe that the study of culture will improve your ability to communicate with

speakers from English speaking countries?

Table 5:
Do you believe that the study of culture will improve your ability to
Votes Percentile
communicate with speakers from English speaking countries?
Yes 32 100%
No 0 0%

The analysis of the sixth question shows that one hundred percent of the respa
the study of culture will improve their ability to communicate with speakers from E
countries. Because of this belief on the part of the respondents, they will be more m
and learn culture.

This question was followed by an open ended question asking the students wt
the study of culture will improNgy tteeicabmunicate with speakers from English spe

’./'?’
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countries. The majority of the respondents, 75 percent, stated that studying culture
how to communicate more effectively with speakers from English spéaking countrie
will help them learn how people in other couHtvepbveedivegrnihe respondents stated
that it would give them more knowledge and help them know more about othel
respondents also stated that the studyimtecediimg wathem. Some respondents stat
that it was more interesting than studying language. So it is clear that the respon
study of culture will help them communicate more effectively with speakers from
countridsd that they feel that the study of culture is interesting to them.

Conclusions and Discussion

There is disagreement between scholars about what culture is and what shou
teaching culture. There are many definitions afatudlsecéticonongimyabout what should
be taught and how it should be tawugh
Motivation which says that a personl s
With this theory wlitimt in mind, we were able to find out what the students themsel
was important in the study of culture and to use that information to create a cours
would keep the students motivated and interested.

This study showedct thiatddnts preferred to use American English as the mediu
study. It showed that England and America were the two countries that the stu
interested in and that the students felt that history, tourism, arte mgdWiéeeatinee, and
most important subjects to study. The study also showed that the students felt t
culture is important and that it would improve their ability to communicate with spe
speaking countries.

The analysis adataeshowed that sixty nine percent of the students favored
English, while thirty one percent favored British English. England and American
important countries for students to study. They were followed an@aNada, Austre
Zealand, Ireland, South Africa, and Jamaica. History, tourism, arts and literature,
| mportant topics in the study of <cul't
One hundred percent of the redpthvadehésstudy of culture was important. And one ht
percent of the respondents felt that the study of culture will help them improve
communicate effectively with speakers from English speaking countries.

The objective of thgstuwas t o find out the stud
important when studying the culture of English speaking countries. It was show
American English was preferred and because of this fact this wogllishacsede the ve
predominantly in the course. The study also found that the study of England and
important than the study of the other countries. Because of this fact, more time car
these two countries because ofrtbeitoitf@ostadents. It was also shown that history w
most important topic to the students. Tourism, arts and literature, and socializing
well. More time could be devoted to the study of these topics as theypavere more

Y
SVIARTS: International | 333



The 3° National and International SMARTS Conference

students. One hundred percent of the students stated that the study of culture was i
and that studying culture would improve their ability to communicate effectively witl
English speaking countries. This infousetioto camibd the students that culture is
important to them and that it will be able to help them communicate more effectively i
of these factors can be taken into ac
prefrences about what should be included in a course on culture. By doing this, v
motivation in the classroom as the students are the ones who have decided what |
according to GI ass er losvated bynwthat the studehte wanty
And since we know what the students want, we can use that information to make a «
designed by the studentls preferences
increase mativati

Recommendations

A course curriculum could be developed using American English as the mediu
England and America should be allotted more time in the curriculum as they are mor
students. Canada and Australiaeweaxd tb® countries to be studied with Scotland, |
Zealand, and Ireland making up the remainder of the course. The topics to be stuc
would begin with history, tourism, arts and literature, and socializinge®ther topics cc
the course, but the course should focus on these topics first. Also, the students shou
survey on the first day of class letting them choose what is important to them. Th
include the question asking studenkstifetlstydy of culture is important and the quest
asking students if they think the study of culture will help them communicate with
English speaking countries. The students invariably answer yes to both of these
reiforces the importance of the class to the students themselves.

Understanding what culture is and what topics should be taught is a challengi
that deserves further researchi.theyThi s
began their study of culture. Futur e
would be after studying the class and comparing this with their preferences befor:
research could be done to see what ihfetgaeferenaed professors are and to compare
with the preferences of the students.
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ATTITUDES OF THAI AND JAPANESE UNIVERSITY STUDENTS
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Abstract

The purpose of this research is to study and compare the perspectives and attit
Japanese university students towards Capital Punishment and its abolition. The rea
and Japan are two Asian countries thap stillt peatticeCa ni s hme nt wh i
moving towards its abolition, and that university students represent the educated yo
the future of both countries. In each country, the data were collected from science
students,an approximate ratio of 50:50 from five universities in the capital and its vic
data were processed and exarimedighiticogliparison by means of statistical as wel
content analysis.

The research finds that the widritgiciin Japanese student respondents share «
approval of the concept of Capital Punishment and its practice indhghlyown countr
similar justificalonsurrently, they hold high values of human lifespodlyirm social r
ov er idevelapmentdQormtrarg tth the majority of the Japanese group, those of tl
that their society will abolish capital punishment in the future, albeit not in higl
Collectively, although both groups nldheoaleoliisio of Capital Punishment in their futu
society with much prospect, there isizeanodeoaity whose prospect is positive for |
abolition.

Keywordas:)/mz punishment, The abolition of Capital Punishment, Human and Social Values,
Prospects of the Abolition of Capital Punishment

Background of the Study

In Thailand, Capital Punishment has been used as a means of execution by t
600 years, from decapiasiomoting in the past to lethal injection at present. In Japan,
of punishment has been used since at least the eleventh century, the methods of \
decapitation and hanging. Whatever methods used, CapitabBillmshhmeathuas been ¢
of punishment for extremely bad or serious crimes since anciehadimes, and there
accepted, or approved, by most societies and by most people. However, within the
l.e. from the middle of the twtimyetimeards, Capital Punishment has been abolished i

This paper is a report of a researtroroafed 2010 to June 2012 by the author who was at the tim
assistant professor at the Department of Philosophy, FakultgrsityArtSh8iheakanch was funded by
the Sumitomo Foundation, Japan, to which the author would hereby like to express her gratitude.
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parts of the world, especially in Western Europe (the United Kingdom, France
instance) and then in other European Union countries. Recently, there has bee
EuropedJnion to campaign for the abolition of Capital Punishment, the impact of
recognised in Thailand. Although this issue has not yet become widely argued
brought about strong, unresolved controversies irs acadsioizss astheelcancerned
professions, including juridical, political and social circles. In Japan, there have al
controversies over this issue, although the survey figures in Japan show that, whil
has not beeactad for some time, a great number of people still do not support the
alolition of Capital Punishment.

As Thailand and Japan are two modernized countries in Asia that still retain C
it will be interesting to studdekeohttieel peoples towards the abolition of Capital Puni:
As it is universally accepted that un
the —creaml of society, | tdesicacermihgulss i
Issue. University students are regarded as greatly important human resources of ¢
on their social responsibilities and lead society into the future. This study will
perspectives and attithdearad Japanese university students so as to see and unde
ways of thinking as well as their knowledge about the worldwide move to abolish C
I n this way, the student sidthewauessothurmap f
and social life, as well as their anticipations and expectataiies ofilhaisdubere soc
revealed.

Scopop Scope of the Research

Lovale and SLOCALE and Sample Population

The research covers ten universities: five universities in Thailand and five ur
The universities selected are those where both science and humanities are taught
both in Thailand and in Japan, seégeolgsteenaires in Thai and in Japanese we
distributed to an equal number of students of BotanEacalickd-afulties of Arts or
Humanities.

The five universities selected in Thailand are in the capital, Bangkok, and its
Chulalongkorn University, Thammasat University, Mahidol University, Kasetsart U
University. The five universities selected in Japan are also in the capital, Tokyo, ant
the University of Tokyo, the Unseksity,oWaseda University, Keio University anc
University. It has to be noted here that, in Jaqees thereukstrdndecbllected
outside the universities.

The initial number of students answering the questtnynasskpeaisd cou
be 500, totalling 1,000 for both countries. However, due to difficulties in data acce:
universities, together with eliminatioc@hplates meturned questionnaires, the resul
such that in Thailandpther of completed questionnaires collected is 411, and that
285. Yet the consistency of completed questionnaire collection can be seen as foll
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Thailartehculty of Science, completed questionnaires<aécted
Thailand, Fac#itysadr Humanities, completed questionnaires 2bllected
Japan, Faculty of Science, completed questionnaires collest&45
Japan, Faculty of Arts or Humanities, completed questionraitd® collected

The difference in the qulaatduedtionnaires collected does not affect the reading
analysis of the collected data, as the data from both Thailand and Japan are prc
programme and the outcome is in the form of a percentage.

Scope of Content and Conceptual Framework

The research deals mairilyewithT h a i and Japanese stu
life, tharrews on Capital Punishment and on the abolition ofaSapedl&3utiisirment
thoughts about future society with reference to Capital Punishment. Besides these
covergeneral information about the student respondents and their knowledge &
Punishment.

To acquire the ideas and attitudesliofsthe stedsmp o nd e nt s, t he
comprise completion of questionnaires and open writing from both Thai and Japane
guestionnaire consists of both multiple choice questions and spaces for the students
expregwetr views. As there were no forums for discussion, they were asked to freely
ideas and opinions that they would like to express apart from what they put in the qui

Use of Terms
1. “Capi tal Puni shnmaesnt“t hies Dseocanteht i Rneer
Sentence”. However, the term “Capital
2.As the sampling method used was convenience sampling method within pur,
all the students who answer the gjluestianrairec al | ed “ st udent
research paper, which means that the results specify these particular Thai and Japat
There is no claim that they are representatives of all Thai and Japanese students.

The Abolition of Capital Punishment and Its Context: Situation, Facts and Arguments

Capital Punishment has been a form of legal penalty since ancient times, and it
all kinds of criminal punishment that has been used by states ordtoliriteass all over
been applied by various methods from the past to the present, for example, crucifixic
times, beheading or decapitation, burying alive, drawing and quartering, burning tc
drowning, as in the Middle Agesnith lagimg, shooting, electrocution and lethal injectic
more recent times. In both Thailand and Japan, Capital Punishment has been justifie
an approved way of punishment becauseiiois tocextremely seripos crimes
that involve loss of life, such as murder or terrorism.

The trend for the abolition of Capital Punishment started as early as the nineteel
Venezuela (in 1863) and Portugal (in 1867) being the pioneers. Yet there were ver
eliminated the practice of Capital Punisthihentaglyetwantieth century. The movement
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for the abolition of Capital Punishment became more recognisable in the latter ha
century especially in Europe, part of which is the worldwide campaign by the E
encourageratbantries to follow suit.

Facts about Capital Punishment and the Abolition of Capital Punishment: The World,
The European Union, Asia, Thailand and Japan

In 2007, at least 3,347 convictetvene5dxeountries thabctidechpital
Punishmédifitere were still about 27,500 convicts on death row around the world. O
1,591 convicts in 25 countries were executed, with 91% percent of the executions
and in the United States.

In 1970, there ardy 21 countries that had abolished Capital Punishment. At pr
are 135 countries all over the world that have abolished Capital Punishment; by pre
thirds of all countries in the world. The change is thastlgbwmmotise ansk coies, at
present, there are 62 countries that still retain Capital Punishment, most of which &
and Japan are two of them.

In Europe, most Western European countries abolished Capital Punishmen
Wod War, and Eastern European countries abolished Capital Punishment after th
Eastern blodtaeion of soviet Socialist Republics. The European Agreement on the Protectio
Human Rights and Fundamental Freedoms i @&hatisinsvitned@eBuropean countries
signing the treaty. Currently, all European Union countries have abolished Capital F
with the European Union requirement that all European Union members be rid of (
It has alsa@drae the policy of the European Union to campaign for the abolitior
Punishment in other parts of tha wW@ridecember 20M7itetheNations General
Assemplypclaimed a global moratorieatompémalty.

It is interesting tAaiairthere ita@nge contrast on thiWhdsusome countries,
such as Bhutan, Cambodia and the Philippines have entirely abolished Capital
countries, such as Thailand and Japan, still retain Capital Puhigtemegreéapid the fee
seem to be strongly inifaMuissa@in be seen in the controversies in both countries whe
issue is raised. In Thailand, sometimes the controversies become bitter, as often s
in academic seminarsiimeeagsments tend to involve emotions and people who st
seem to treat the idea of the abolition of Capital Punishment as a threat to social o
reported (byittkernational Federation for Human Rigihtise ar&/ist) controversies
on this issue and that the officials
involved have tried to avoid discussing it, at the national as well as the internationa

Since the European Union abolished Capital Punishment, it has campaigned f
thecampaign has spread into Asia, with support from campaigns by Amnesty Int
International Federation for Human Rights. The main supporting arguments are th:
Is against human rights and human dignity iatetnatomnaladictsean rights laws. The
Network of 64 Organisations for Human Rights has also been campaigning for the ¢
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Punishment all over the world.

In Thailand, there have been campaign groups for tfeaisbienticHCapital
the Union For Civil thibéttynan Rights and Developmetitd-miadaation Center for
Human Rights andhé€aces Cultural Fouttisitionan Rights Lawyers Association, and tl
Campaign Committee for Huamtak/Roghlso raised arguments based on human values
dignity.

It is also interesting that Thailand, despite being a strong Buddhist country, is ir
Punishment, and there is no evident tendency, at least in the shors teosifitor.any char
Japan is also in favour of Capital Punishment, but Japanese people in general do no
to any particular or single religion, although some Japanese practice Buddhist and S

Capital Punishment in Thailand

Capital Punishment has been used in Thailand for hundreds of years, with
methods from the past up to the present. The aim was to make people refrain from ¢
crimes. During the absolute monarchy regime, thibecipergovemmioo veasied death
penalty sentences, the method of which was decapitation for commoners and bea
aristocrats. Not until the year 1934 was this changed to shooting. Then, in the yeal
was changed to lethah infdtbigether, 319 convicts, 316 of whom were male and 3 of w
female, were executed by the old method, the last of whom was executed in D
(Department of Corrections, Thailand, 2009), which was actually only ten years ago.

In the say®ar as lethal injection was introduced, four convicts were executed.
there was no Capital Punishment for about six years. In 2008, two prisoners ¢
production and trade received Capital Punishment by means of lethal injection

In general, in Thailand, Capital Punishment is the highest punishment administ
regarded as the most serious crimes, such as drug trading and murder. However, hi
of the 1940101 s, t poaentsrecgieed the deathenalty orderedably fi
then military lgadae minister.

Capital Punishment in Japan

Capital Punistimagmtiso been practiced in Japan for many centuries. The crimes
Capital Punishméotrace@dreasy and the methods used are decapitation and han
During the twenty years before the turn of the millennium, i.e. from 1980 to 2000,
sentenced to death. From 2001 up to the present, there have been more than 40 ct
todeath. It is reported that the number currently on death row, as of April 2012,
Innocence and Death Penalty Research Centre, 2012).

As a matter of fact, Japan does not execute a high number of convicts each ye
years, i.eween990 and 1992, there wdaieenaoa&lent that shocked the Japanese peop
and widely raised feelings of support for Capital Punishment was the public gas at
subway in 1995, for which the mastermind was sentenced to death.
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The stays conducted both in 2005 and 2010 by the International Polls and St
Penalty Information Centre (DPIC), found that Japanese public opinion is in favour
A government poll released in Japan in 2010shows that the proportion of people s
high as 85%. However, a report by the DPIC in February/2010trehoaengfthat Jap
the death penal tyythiaisatmanssicn frasn aisunveytchnductec
February 2005 which showsrthatedapanh e deat h penal ty”,
support has somewhat weakened.

Arguments for Against Capital Punishment

Main arguments in favolPohGapianaarfellows:

1.Capital Punishment a f or m of retribution, w h
eye; a tooth for a tooth”. It can al
families and relatires/wftims.

2.Capital Punisihmeyergisents justice. The practice of it brings about justice; &
justifiable method used by society for any serious crime.

3.Capital Punistanoesnas a deterrent. A prospective offender maydetraware tha
penalty awaits and therefore refrain from killing. Also, other people are reminded
do not want to imitate wrong doings. Therefore, it can be considered as helpful in k
safety.

4.In legal procedimpgalfmshmdrelps to persuade the offenders to confess, as
know that the punishment will be reduced if they do.

5. Economic@dlpjtal Punishmerit i eves t he gover nment
stress of officials who must loak aftereseoiovicts who spend dozens of years in prisc
cheaper thanténgimprisonment.

6.In Thailand and in Japan, there is also an argument that the Qajutél of peop
Punishmesa it should be maintained.

Arguments stgaapital Punishment, and so support its abolition, are as follows:

1.Capit&®lunishmdeprives humans of their dignity and is against humanitarian
Although the offender has committed a violent crime, it is stillif@romgkimgalife life for
can never be justified by any means.

The claim regarding financial burdens cannot be raised against the value
Moreover, it is brutal and degrading.
2.Facts and figures have shown that there is mb siffimanbiyt«zeatal

Punishmantd crime deterrence. When compared with the countrieSaibiédl have abe
Punishmehe rate of murders in those countGepifehPetsiiasnot lessened. On
the contrary, the rateesE nmuoduntries wWithpiteél Punishiimagndeed lessened. For
example, in the United States in 2007, the rates of murderpesctdgapitalstates th:
Punishmareg 42% higher than those thetctioenocAnother example is that in Canada
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where there has b€apitad Punistsmert1972, the rate of murderhisdariiyhaten
the United StatesGabésd Punishspeattised, during the same period of time.

3.Capital Punishsant positive punishment and does not reflect the true princ
punishment. The real objective of punishment is to correct a person and encoura
become a good #uemngn not to take revenge.

4.There is a chance that innecard preplited; and once life is taken, it can neve
brought back.

5.Capital Punishsrekind ofboldooded ki I I 1 ng. | t ca
the mind of society.

6.Whether an action is right or wrong does not depeoidtioa thaaryn of
people. To initiate something of a good cause, a leading action is needed. Examp
many countries in Europe and some countries in Asia nowadays.

Apart from the above, other arguments also remain, for example:

1.How can one be sure that there are no scapegoats in the judicial procedure?

2.ls Capital Punishment really the solution for social problems?

3.Are there other means of punishment to replace Capital Punishment?

Arguments in Thailand usuallyideadivat tGapital Punishment should be used w
extremely violent cases such as murdet
| ost . Some religious peopl e, despite
teaching that killing #egrésstsin, even think that Capital Punishment can be allowe
justice will remain in societylendfigadiers will be deterred from committing crimes.

At present, there is no definite conclusideatgsdingrttiee abolition of Capital
Punishment, either in Thailand or in Japan.

Conclusion of the Research with some Interesting Points
1. Knowledge of Capital Punishment

In general, Japanese student degaydetisowledge of Capital Puaiishment,
both the national and internatibadlHavetudent respondents. Wkihonglgalgletof
Capital Punishment in their own countriesalihaififubdtthabuntries still have Capital
Punishmermgractice, some Thai and Japanese students are not aware of it, albeit in
This kind of unawareness may imply their disinterest in Capital Punishment, which,
countrylls highest | e v e thiodoint ofrdisimerestaok |
unawareness, the percentage of Japanese student respondents is distinctively lowe
student respondents.

Regarding knowledgpitaf Punishment outside their odapa&oesdrisgjdent
respondensgs alisplay much more knowledge than Thai student respondents. This ci
their responses concerning knowledge of Gapi@bditiorslohent in other countries,
includitige abolitiorCapital Punishment in some Asian cqadyeby ttiee daumopean
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Unigrand facts about the pr@etueloPunishment initgenatatesting to find that the
same result also apghesviedge regarding the relationslapita¢tReeishment and
religious beliefs, althaaigehigmaost Japanese student respondehtgoaie arah
most Thai student respondents are religious.

2. Views on Crimes and Causes of Crimes

For the majority of both Thai and Japanese student respondents, homicide ral
allthe representationsdelingghviolence, and the percentage representing their strong
Is also high. However, whereas produce or trade of narcotics ranks second
respondentstatnsrism or rioting that ranksJapemeddatudent respondents, while raj
comes third for both groups. The similarity is probablyotuieitie tiscafacttatisly
direct cause of lossTdielithfference probably concerns the various serious problern
beingkd r ont ed in each groupls own count |

As for causes of crimes, Thai student respondents consmetiyati@nder, narco
pressure of circumstances and@dkerthiree most likely causes of crimes, while Ja
student respondemsgder poverty, motivation or pressure of circumsidnediseand narce
three most likely causes of crimes. The viewpoints here are similar in that, amon
causes are put forward as the most probable causestahdsinteseseMbrearnpases
reflect a similar consideration of social or impersonal causes to be more important t

3. Attitudes towards the Values of Human and Social life

The majority of both Thai and Japanese studentedbdmtants domhk
animalsave an equal right to life and can be taught to be moralyregotitht They a
normally homans want to commit an offengepcmeoipdd may@ommit serious
offence€onsistent with thesbadeasraan and social life values, the majority of both
share the refusal to aceepigtmimans are inherently evil, and view society as partly r
for the actions of indioskealsr, it has to be noted here that otherthedponsteersho
majority of both groups are also inclingeoplthiwkdahaimmit offences should be sole

responsible for theirowh tleeds. —ot her I maj ori ty may p
who disagree with the view ats®&vhoddbkerve their views on thbialhoee. frget
the —otherll majority may still I mpl y

The emphasis on the value of human life can be seen in their responses to tt
whether they cotigdaliue of human life to be the highest of difie asakbrediteeand
nothing can be a substitutédoregsponses givembjotigoth student respondent
groups are positive and represented by high percentagenpoiisy ad$dhdeskre ti
that thegmphasise the significance of the indivihrabwittlysipuoliaits which are distinctly
highConsisternhligijr responses to the questithewtietiapeople who commit crimes
are inherentlgrevénifestly very low in percentage points.
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With regard to the emphasis on the significance of society as a whole, the n
groups respond positively with high persntagagistens.with this, theyaitietly that
bears responksib t y f or a n The findli conclusioradn lithis painé ear bec
represented in their responses tlesjabiekietteatn and haveuaidnihfe and society,
with quite high percentage pothtgfooips.

4. Attitudes towards Capital Punishment and Its Abolition
A. Support for Capital Punishment

The majority of both Thai and Japanese student respantieysctinsiddrad be
the most violent gimekl be countered with the act of Capital Pussltdaent, but Tha
respondents who think this way are substantially higher in percentage. Only a little
Japanese student respondents agreetite thestestbat crimesbehoountered with
the act of Capital Punishment, whirerabadttih@ol hai sesfmnidents agree to it. In
agreement with this, a higher percentage of Japanese student respondents say tha
that those crimes lsbaaidered with the act of Capital Punishment.

Most Thai student respondents CapsidieP timesteneunlde maintainaty for
the most violent crimes, while most Japanese student r€smtaddPusighmenbat
shoulde maintaimtlde present society only for particular crimes. Among student resp
both groups whdhhtrRapital Punigioeldt definiielynaintained, the percentage of Thai
student respondents is higher than Japanese student rgsih@nder@as Qonisiserin
matter, both in general and more specifically, both Thai and JapaneéSestatent respo
Punishment with acceptance and agree that it should still be retained in their societie

Regarding the andweguestiontidi@apital Punisteenlkd no¢ maintaiaed
all in the present society, although both respondent groups who agride are small ir
percentage of Japanlest is twice asThgbtiadent respondents.

Although most Thai are$elapadent respondents thapktghd&unishment is
destruction of life for which there can be no equal substitution and that Capital F
actually be replaced by other forms of punishment, they still think that it is a social ne
Il n relation to the concept of Capital
over | oo ltéaddticeable and mteresaénd that a quite high gtwdentage of bot
groups respond n e g arving tha@rloginiohs@about it. , Thideyidertly
implies their strong support for Capital Punishment, and is very much consistent wi
favour of Capital Punishment, which is also shown in other parts of their answers.

B. Views and Attitudes towards Weaknesses of Capital Punishment
It is interesting to see that, when posed with the gquestisamehetinerctisey think
may be scapegodtshetiies possible that some innocent people receive Capital Puni
the majority of both Thai and Japanese student respondents show their agreement
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percentadéeir particular views on this issue, in fact, do not reprbssnotwisistency
answers in favour of Capital Punishment

Most Tleend Japanese student respoaffentsvei@gtions as related to parenting
upbringing and to economic and social environment with a high percentage, and vi
as related to lack of education with a moderate petgaftagéespbedeajoips
also agree that Capital Puaishi@ntash”d DBesplteuhe weaknesses mentioned, th
majority of bepondgnoups still show their support for Capital Punishment, as seer
that they think thmtrderer should deserve: @#iali&®tunishalkeit with a moderate
percentage,imrbde fatttat they think ubisiig Capital Punishment as the ultimate pena
appropriaieit, again, with a moderate percentage.slteutdguobsiidy e explained
by their answers in other parts showing strong support for the idea of Capital Punis
high percentage, the majorigspbhadmbups think that those who deliberately com
violent crimes desderg punishment, and, witipaaciestaye, thiek that Capital
Punishment can deter serious offences.

C. Prospects for the Abolition of Capital Punishment

The majority of both Thai and Japanese student respondents similarly conside
forthe abolition of Capital Punishiheepossibdity of punishing thbenwvedoensof life
and the idea @agital Punishment aa i sdkiteomm dVhen posed with the question as
whethérney thittkatheir society should maintain or abolish Capital Punishment, the p
the minority who think that their society stmaicthtbtisipproximateid an¢hat of
the majority who s#yethabciety should maintain CapitadFurusjfimtieatsupport for
the retention of Capital Pumiahpaently overwlielsnmgy not sound too negative for
the prospects for the abolition of Capital Punishment.

Regarding the consideration of replacing Capital PunishmemtositiHif& imprisc
student respondetiis low percetitadethidtis appropriate to use life imprisonment as t
ultimate sentemcde most Japaneseratpdeniengh a similarlpdoventagserve
their views about it.

Looking ahead, most Thai student respondents, albeit not thighinntipercentage
future, their society will abolish Capital Gurtisencentrary, nasstsdaptudent
respondents do not tiivelgaaiigi student respondents, however, the minority of the
do not think thair society will abolish Capital Punishment in the fimudecftheunt to on
total. With regard to Japanesesshaiaealithiough thegority of them are quite confident
that thesociety will not change their standpoint on this issuewthe thitikaity number
the future, their society will abolish Capital PunishAcemtreofiwis to one

It can be concluded that althoughCiheitaleRuoisimetention still remains firm
among badtmai and Japanese student rdsponadgpest for a change of this idea is not
bleak.
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D. Prospects of Future Society with Reference to Capital Punishment

The majority of both Thai and Japanese student respondents stand firm on t
retention@épital Punishment with surprisingly high and similar perceniages. In thei
the three highest percentagéhearskutys)t respauteider Capital Punishment to be a
reflection ofitienidation of law, retribution for serious offences and an effective crime
for Japanese student respondidrusisGamtiectetribution for serious offences, a
mechanism of the legal system and social safety.

With regard to the prospect of their society Qaihited fRremskzmann relation
to crime, most Thai student resporttantsllogliegetheir opinion on Capital Punishmer
crime will decrease, while Japanese student respondbais @mmon tvifikriake any
difference to their future society on the issue of crime, with neither haverg high perce
the majority of both respondeémthgriainplatheir opinion will make any difference to theil
future society either on the issue of familiarity witbrooltecssusafidte hearts and
minds of peopEocietiowever, while most Japanese student respotidghesrdo not think

opinion wil!/| make any difference to
development or on the issue of respect fondairnaairgghtent resptmodeat
their opinion wil!/l help their countryl

rights will incredest Thai student respondents share the same view as most Japar
respondents that society will remaiegéndirsquoare in society. Finally, while most T
student respondents belfellevititieir opinion on Capital Puh&tenveiitbe more
peace in society apdettatp | ell s compl i ance with | ega
studnt respondents do not think their opinion will make any difference on their future
areas.

On the whuleh regard to the effect of their ofdaipnsl &oushthennajority
of Thai student respondents seem tceastianggtensiiair futurevbdeidtye majority
of Japanese student respondents appear to anticipate no change at/Adl in their fut
regards all aspects, however, the minority who think otherwise among Thai student re
tobetween3bpercent of the total, and E&3wmneld of the total for Japanese studen
respondents.

With reference to the question regarding their anticipation as to whether they w
their own betiafthe issue of CapitaeRumshenfuture if they dgromanent figure in
the social or political field, most Thai student respondents respond positively, whils
student respondents respond Hyatively.approximatdtiy oflapanese student
respaoientshink thatey will campaign for their own beliefsif omethiseszme
prominent figure in the social or ipalitecaltieé

The finding above may imply thabtheothajdrétlyand Japanese student responder
do nategard the idea and the practice of Capital Punishment as very important. Ho
noted that a minority of them, which is not too small, regard this issue as important.
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5. Self-Assessment of One’s Own Attitude

Most Thai and Japamsderespdndents decléneithdeas and attitudes towards
Capital Punistaretite free thinking of an individual, not the kind that conforms to €
and attitudes of society. On the other hand, #ppiadinmsdhartaedpandents
reflect thaeir ideas and attitudes towards Capatiad frgnkshdniirait conforms to existing
ideas and attitudes of society, wiiflle ohllaparese student respondents reflect the sa

In response to the gagsstwhethe@mswering this questionnaire encourages thel
contemplate the is@apitdl Punishmenthmonejority of both Thai and Japanese stud
groupespond positively, with a high percentagedént tresJdradedts/ith a more
modate percentage Japdreetadent respondents.

It can therefore be concludedttiibti daganese student respondents are still |
favour Ghapital Punishment and do not accept the concept of its abolition yet. The
abolitof Capital Punishment is still not too clear at present, although there is a ¢
bothl'hai and Japanese respondent groups who show positive views about it.
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Abstract
This paper will l nvestigates Khadi

Yesterday and Thewthnoagicular issueASEANEONsciousness, ASEAN identities, .
identities formatmsm study sheds light on how education has informed nation, culture
points to issues of class and gender in the stories of how Malaysians see thems
firdly, why education is influences Malay socteheftornoraemiabrary time. | focus on
the goal of economic upliftment of the Malays with the goal of education that the s
NEP (New Economic Policy) provides foees@nesthadditidnally, the framing of ident
in the Malay States has meant to be Malaysian in ways that challenge state presc
that the nation is still very much a work in progress on different tracks. Secondl
expghed t he scope of quality of womenls
state policy and ideology shaping Malays being the leader of ASEAN community n
aspect for understanding the diversity in ASE&N .argliingatbht, despite Malaysia h
been economic growth and deshistrigeagiety, khadgami mll s wor ks e\
human resesrdevelopment still sideviayeside with higher education harmoniously.

P@ywordﬁad/jah/—/ashim ’s novels, education empowerment, ASEAN education, ASEAN

consciousness, Malay-ness and Malaysian nation

Educational Empowerment in Asean Perspectives

The Association of Southeast Asian Nations (ASEAN) Education Project, 197¢
meeting of ASEAN and Australian experts, has highlighted the importance of ec
member countries of Indonesia, Malaysiantsp&talgminékand which have come
consider education as the key to the improveswniahib@ositioin today. To meet this
contemporary interest in ASEAN education, an outline of Malaysian Education is |
the educationgdlural society. Singapore is committed to educate the people for a
society. Indonesia is designing an education system for her plural society, the F
improve the education for new society, and Thailanccatrored fadiétés iadoutlying
region. (F.H.K. Wong. ASEAN Education. Asian Research Service, Hong Kong: 19
for people, citizen and nation an important tool for helping ASEAN countries solve
beset them. haltaevelopment erihlb@ced by the Education system.

o
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The best frontier for driving ASEAN to the leader of the world occurred since tt
Southeast Asian Nations (ASEAN) is a regional organization with five ¢harter membe
Malaysia, the Philippines, Singapore and Thailand. ASEAN came into being with the
Declaration in Bangkok on 8August 1967. From the outset, economic cooperation ar
in matters of common interest. Furtestrbrbetieord can help ASEAN, but it cann
provide the imitative, the energy, the ensaqnifses Hreldbk dedication to public welfare
required for an improvement in the position of ASEAN countries today. These virtues
by the people themselves. Education is regarded as the keys to this. Education will |
their own feet through learning from each other, through helpiterkeaationttuér by the
ASEAN Bdgust 1967 said it is to pistaunte &s each other in the form of training ar
research facilities in the educational, professional, technical and administrative spl
ASEAN Education. Asian Research Service, Hong Kong: 1980.p. 17)

The Significance of Educational in Malaysian History

A gener al background of education ir
Thalearning can improve the lot of people in remote areas and help their life upliftms
could be done in the past.

The multiracial pattéialayfsian society dates back to the early period of E
administration which had permitted immigrants to enter the country to meet the I:
especially in the tin mines and rubber plantations. A significant resol efabis extensiy
the creation of a plural society. In the past, the different communities lived together b
with each other.

As the Report of the National Oper at
that time was thentaoy cultural segretfadidiialays lived in a cultural milieu that was

institutional confined in a | ocal cont
to an independent eon.AsiaResenr8bevice;, KoRg Kongk .
1980.p.33)

This pluralism posed a serious problem to the government which found it comg
fact that prior to independence, Malaya had no national systeih Wi @ug.catdiAdt all. (F
Education. Reaaarchi@erMong Kong: 1980.p.33)

The British had left behind four different systems of schooling divided alon
Education, society and development are interrelated and this is especially true of a ¢
like Malaysia. Its histacgtwinatldevelopment, which mirrors the development of Me
soci ety ...

DewanBahasa Dan Pustaka, 1968 pronounced the goal of leaffiong in Malay
understand the present we have to know the past and to plan for tledithee we must
present. (MOHD.KHIR JOHARI, Ministry of Education, Malaysia. 1967) (preface)
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The Feder al Constitution states, ‘o
Parliament is the | egifdsuhdamental Ebertes, ashsahe i
right of religious groups to maintain

The Feder al Constitution states, ‘o

birth is prdakibin schools maintained by the Government or public body.
Education in Malaysia aims to fulfill a threefold functions:

1) To provide a minimum of six years of primary education and three years o
education for all,

2) To preserve stathdhe growth of languages and cultures of every communi
Malaysia,

3) To unite the various races together so that a united Malaysian nation will e
The above aims are aptly summed up in the preamble of the EduwcatimariAes of 196
the above thus:

“The education policy of the Feder
Is establishing a national system of education which will satisfy the needs of the na
cultural, social, ecandmpialitical development system in which the national language
medi um of instruction.” (p.5)

School system in Malaysia was declared simced@tdetive pestod. In 1957,
there were two kinds ofsutepmadent or asastay pchools and independent or directe
grant secondary schools. The educational policies were both Malay and English
subjects in all primary and secondary school. The establishments of one type of
school open alé iagecompetitive selection and with a common syllabus, a flexible
permitted the study of all Malayan languages and cultures and room for diversity ¢
1965, every education level has been of a comprehendnaeoourndgthuan doad
enable the pupils to discover their real interests, aptitudes and skills.

Background of a Malay Woman'’s Biography, Novels and the Characteristic of Women’s writing

Hel ene Cixous (1975) I n “ntmus writea u g h
herself: she must write about women and bring woman to writing, from which they
away as violently as from thdorlbdisame reasons, by the same law, with the samn
goal. Woman must put herself irt@stitaetkte world and inte-Hyishay own
movement.

KhadijahHashim (born 20 April 1942 in BatuPahat, Johor, Malaysia) is a Mal:
and journalist. She has worked as a teacher and also as a journalist with I
UtusanMel@@r¥4976) and BeritaHara®88)9Bhe is best known as a novelist, and
produced 19 novels. She also expanded her creativity in the field of short stories,
children's books, r hymegsSaaynadn gp’o ewarsy .s ¢
Honors List of the International Board on Books for Young People (IBBY) in Basel,

Y
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“Semerbak Poetry” in Macau, China (20C¢C
to herlatesteat i ou todr i PMaleayasi a”

Several of Khadijahls short stories
were " Mawar Mer ah di Jambangan", "Seka
“Dekat Di sagwealgsl.au‘hlDa iklemAnwd Gaadi sku” no
the novels “Mira Edora" and "PelangiP
"BicaraHati" respectively.

Her first and one o f(1968ewas usexl g a skhoad w
textbook in Singapore and Mal aysi a. T
by Mahani Abdul Hamid in 1991 and Spanish, "Tormentos del ayer”, by Alberto Be
2010. “ B a dublished seneerial dime’s and theslatestgulication was in 2006 |
in the nostalgic novel series. The English version was also republished in 2009 by
Negara Malaysia under the Malaysian Literature Series.

The novelba*‘nMeLrapgat ioPrutWhiTteer Dove FIlies
contest to celebrate ten years of Ma |
Japanese by Tatsun Hoshino.

Khadijah was the recipient of Southeaswvasian Y@9@risasing undergone the
|l nternati onal Writing Program at | owa
“Siori Aura dan Fauna” and “SiriTel ad
Institutjeanah&iegara Malaysia (2009).

We will Fly to be: As Woman Echoes Life Upliftment through education

The White Dove Flies Again illustrates the atmosphere of a divided school sys
society during the post independent period thatmiet Brftidlelyodefollowing their
withdrawal from the Malaysian Peninsula. There are schools for the Chinese childr
Indian children and schools providing education in English to the children of those f
afford them.

Therevealed an absence of uniformity among Malays and other races. So th
unanimously decided to reduce the discrimination among races in Malaysia, but it r
schools system, that results from poverty in the remdieegpeapla iMt@gsaaareas
still lack the fundamental living requirements, especially land, that the author portr
vill ager to the governor; they reques
exposes the suffepegptd from famine after colonial period. Their prime request
government is for it to improve their living standard and upgrade their economic state
that of other ethnic groups. (race).

Farid, the central character d¥liddléi@lags is deeply concerned with this issue
regarded as a hero by the remote villager for their hopes and dreams. Farid is also tr
the desire for equity and equal right of Malaysia.

2
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The policy of state education becanpolecydtiat promoted the right to educatic
for all communities thereby merging them into a nation of unity with the same unifo
The author points out one aspect that has great influence on national developmel
polical representative is not sincere to the people; the alliance of government that
care of their citizens yet sets aside all their requests.

The story also describes the unequal status of students who attends differe
childrefrom the English school system were supported by the State and they can r
job, whereas school children from a |
civil servant or other similar jobs. It iegaichdtatstteol system created a gap betw:
people, socially and the community. Poor parents cannot send their children to ar
suggests that the government could not afford to support the needs of the scholar.
ths when all people in Malaysia are entitled to the same standard of education.

It is clear that the people in this story strive to reach the power of a capitalis
suggest that all interaction between agent and agencyy\lez, willdgerthe lbyanarp
to negotiate their own position and accrue power themselves through the tactic 1
authority of a capitalist or entrepreneur. It is sometimes, the subjects who develc
consciousness as to hest thaeyresist oppression.

As Foucault, the French philosophyl
So the power is fluid and complex. It can shape its body to a new form and a new
concept of the power iguthisnaifocuses on the constitution of subjects within a h
relationship. The author reveals the challenge of local people to their repres
—negotiating powerll with the politici

MrSalleh gave Budin a hundred ringgit preparing the feast to the villager, his
supporter, the headman thought. When he appeared at the village in the afternoon,
everyone had gone home by then. They did not wait for him. They only wanted rice and

his children’s[...Jto be full. (Khadijah, 2010: 186)

The headman threatened the people in the village continuing vote for him in t

with Faridlls clever, he told them to
promise, which he gave at thEhisdutactean of power in the ordinary people speech :
Mi c hel De Certeaulls Strategies versu

competition, define legitimate modes of research, and establish the boundarie
pratice.Tactics lack a specific location, survive through improvisation, and use the
weak against the strong. Tactics are the modes of creative opportunity that operate
slips of conventional thought and thepatésrhteof ev

KhadijahHashistrates her central character in her canvas, a paper on her
emphasizes that the significant aspects oingaoviegneare thalf will enable them to
acquire a better life. Their unsatisfying life from an inseifficiiit [stapeatiysoci
diminished by education and learning. They identify themselves as being in this po

y
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Is represented as the hero of Malay Merdeka (Independence) who geared up the p:
entire nation.

Accordinghte historical background, Malaysia became an independent nation
period of colonial power, whereas the hero of Merdeka, an intellectual leader t
independence without bloodshed on earth. They used wisdomthe dathparefreedom f
Farid also encourages his fellows to strive to upgrade their position from a lower leve
by wisdom; to be a new type of Malay citizen that does not depend on the institution:
search for their own chgid¢ke¥ilealin to know who they are, what their achievements :
how they can rely on their power in order todmaia. genuine free

This novel recognizes that the government is in total control and holds ultimate
narrative howevea givesg sense of the enormous will power and resilience of the s
achieve their life upliftment. The villagers mobilize their goals through the existing p
by changing the parameter of their own will. They caoppenatteratidedforet of
organization. Lastly they consider electing one of their members as the leader. Ther
of tradition that forces them to the lowest position.

The White Dove Flies Again presents the educationabregupective dridéaytace
develop their life by using the experience of people from the past to change their lif
Education will be a compass to the people to the new direction which reach therr
chance for everything. At least th@w to improve their family and community for futur
reliance without depend on other. So, Khadijah has also expressed her educational
writings clearly in which motivate the social movement to educatiane¢dier@nsion tow:

Obedient or Disobedient Women: Woman and Education in Malaysia Through the Novels

In colonial times, Malaysia encountered colonial authority. It is assumed th
systems that the British government instituted stil Nedagysiantfluakyat gpeople). The
education in Malaysia nowadays i s bas:ce
the English school system and Malaysian school systems alongside one another. |
discourses, womemysidviaociety get the benefits from them.

Firstly, women in Kumpung (village) were able to enroll in college and higt
Secondly, the state provided the right for women freely to work outside home. T
increasingly present thamthel\ymiblic sphere. Although, the roles of women in Malaysi
follow the discursive norm and ideology, they try to seek their place and new identity

In addition, there are various forms of inclusion and exclusespactiblaysian cu
Some taboos are an obstacle for women to act or do something concerning her des
Society, women are posited under men power. There are a lot of discursive practic
limitation. Although the radicalladiemmimsts for the exploitation of women, society is view
being dominated and ruled by men and the family is looked upon as the key i
subordinates and oppresses women. Fror
190) her main argument i s that womenl s
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that sexual class. (Syaralambos and Holborn, 1992:4).

Some writers argue that the influe
wayiology is interpreted and construed within a given society. The approach was
Sayers (1982) as “Soci al construction
via the way they are socially constracted vetiorcth et y . ltlls call
women. Ortner (1974) states that women are universally oppressed and devalued
IS not their biology per se that determines, their status, but the way eweg culture de
female biology. The author argues that the origin of gender inequality is to some e:
that the interpretation of womenls st

Anot her framewor k on st htd equeaotmesmn i
model. The domestic versus public model has been and remains a very powel

ant hropol ogy because 1t provides a wa
t he organs zadtiiowni toifeswoimmendloci et y. | t
|l inks the | owered position of women I

mother and rearer of children. It concluded that the seghridispfordemeatiwith
more opportunities for public activities (Haralambos and Holborn, 1992:5).

The Understanding of Malay Women of Malaysia, Especially with Regard to ‘Veiling’ and
Motherhood

In addition, the reproductive cycle and reproduction are not universally appli
does not oppress women. It cannot deny the biological component as this involves
and integrating culture to understand what théknkaliyerdletnwddiological components
of womenls bodies and reproductive cy

Khadijahls works The Journey and S
depending on the law of the father or the patriarchal system thair aggnéiissvomen
were created by men, but the female characters in these stories are contrary to the
she decided to choose her own way. T
desire to study and work outside home.

Mazmn Storm of Yesterday dreamt of furthering her studies after she finishe
Unfortunately, her mother was ill and died during her marriage with Karim, a ric
support her life stability. Finally she discovered tlajeacdayateturilhieariambition.
Her husbandls family didnllt allow her

Moreover, her Ardgdverforced her to be a housewife and obedient woman. Maz
to make her home happy so she ignored her studiedetithiatienwedritney
regulated. The shade of patriarchy still threatens all her life intensely, when Karin
affair with his girlfriend and tortured her physically and broke her heart with his d
decided to divaecénisband and begin a new life intending to be a success. As
psychologist demonstrates this action as achievement motivation.

y
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Mazni endured her suffering with forbearance. Sometimes she felt sorry for
herself. Why wasn’t she happy like other people? Why She thought that marriage to
Karim would bring her happiness. That her education was assured. But things had not
turned out as she had expected... Her entire future hinged on the exam results. If she
passed, she would go on to university. Let Karim live his life and she hers. She did not
want to think further about her husband. Let him be free to seek his earthly pleasures,

so long as he did not stop her from studying! (Khadijah, 2009: p.181)

KhadijahHashim reflects the portrayal of modern Malay women, in the perio
Economic policy) and Vision 2020 where women have an opportunity to work publicl
from kitchercareer mode. [However, dating back to the history of education for a won
start in family institution,] those forms of knowledge that women should obey, this i
parents and male relatives. They treat their daadhtentanbevhithdone day means
being a good mother and housewife. Th
norms called “Adat?’ the conventional
Journeyrevdiad female centadte@ino encounters a new form of lifestyle and traditio
norm which govern womenls behavior. T
that restrains their ambition to be high achiever.

Azizah divorced her aristocratic loyszhatteSherHlife of torment to receive a gree
chance to upgrade her way of life without depending on Datin Mariah to protect her
the | oyalty of her chil d. It is relat
avay from view point of social constrictions being imposed on passive female subjec
fact t hat di scourse structures are di
resistance to them because changes in social structure.

Azizah engaged the social expectation that did not support women breaking a
her husband because women are always protected by men. She was taught by h
dutiful wife and mother. However, she was unable structidarof teethianmly and
friend, and decided to study abroad. To fulfill her desire, The United States of Ame
changing her new life. She strongly believes that if she attends the university, sh
opportunity to wdrgame for her family using her own knowledge.

As Embong statelldteat who are not dependent on the government, who can s
their feet, and who take other ethnic groups and peoples in the advanced nations as
from.” (EDB)ong, 2002:

I should have continued studying after my marriage as | wasn’t allowed to work. If
I had done that, | would have been called Dr. Azizah now. And the pattern of my life
would change. Dr. Azizah not just depending on the husband’s goodwill... Dr. Azizah who
has the right to determine the course of her life, not merely an ornament because of a

beautiful face! (Khadijah, 2003: pp.13-15)

’./'?’
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Helen Cixous (1975) demonstrates that rediscovering herself a womancoul
possibility of sagrdiee of her pleasures to another. An expansion of a universe with
could be fixed and which would not suppress the erogenous that lay dormant. A
universe to which no limits could be fixed and which wowddetbelessncttetrent n
polymorphous perversion of the child in which the erogenous zone would lie waiting
the primacy] of phallus.

A womanls devel opment, however It
desire. But a wamkas her political struggle complex for her demands to be a profess
in society. Woman has an alternative choice for changing her positioning and
classification coul dnlt Dbetteofyiurener ambi

It i s clear that, although a womanl
can shape their individual desire by creating a special formation for herself. She
meaning of femininity with knoe/ladgenandl g . KhadijahHashi ml

weapon for challenging poverty, insufficiency and unequal right. There are also che
of classification of the system in society. However, women can maediivetheir educ
and have the multiple sites where their power is enacted and negotiated.

Conclusion

The educational pinnacle is a goal that all people can reach, not only in the in
writer who deems that education will provide tivenlgefstr @liaditizehs within the country
following a long period of colonial regime.

However, to reform and reconstruct a new form of belief a nation are also nee
a long period of hard work. The past hardships wsirbasbthe fhesméonvard of
Malaysia as acoitdtial nation to ensure their stability and strengthen the country. T
nationalism will encourage by educational means all to live in harmony.

Therefore, we can envisage clearly that Malays@ety agth different cultures,
races and languages living in peace within those diversities.

On the whole, the ASEAN formation that refiectsnolh KhdipgdHa k st |
Malayesand Malay development through education will be stronger than in the pe
confronted many obstacles. They would finally learn how to negotiate their challe
prescriptions.

The author raises the issues that constikeiéitg aatidmalvi nations emerge by
educational Il nstitution. Khadijahls v
stresses that the Malay citizen should rely on their own initiative leading to their be
world economierneadt may be concluded that education is a vehicle that can leac
prosperity. This knowledge is still circulating among those who realize its value.

Y
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Abstract

The runoff is the most important hydrologic component of hydrological cycle.
effect to runoff include the following: land use, land cover and soil properties. Sinc
the forest area to agriculture and built upcasraeticausedf both volume and fast
movement. Especially the runoff in tlaeestaspasitggehan fthbbrsane reason of
flash flood. Therefore, it is necessary to study runoff. In thisatrdield e Blageo sul
used atudy area, which is locatetuer@ubBrstrict, Ratchaburi Province, Thailand.

This study used a model Natural Resource Conservation SeiktesoCurve Nu
evaluate the surface water runoff. The factors used for thesrbedel deti#dGromap h
Landsat TM data of 2010, the slope map has been derived from SRTM data, the <
from The Land Development Department, the rainfall data is from Thai Meteoroloc
SuaRhueng station (whicmlestertied) has been utilized with the help of LULC. K
and CN maphas been derived, which is further corrected for slope. Finally the runc
been estimated.

The results showed that runoff is 462.67 mm. of miafah thial 4496 thm.
The relationship between rainfall and runoff is polynomial second order, correlat
found that, the runoff at Huai RateBhedil{®haeng disRatchaburi province) will
occur when rainfall greatentimamp&r dayflow occur when thenaiafdtlan 80 mm.
per day, and the amount of runoff than 40 mm per day. Moreover, we should hav
measure flooding by using the rainfall and the runoff from the stadtiarenkie criteria
the other prevention measures.

P@yWOI'dSmoﬁ‘, Remote sensing, GIS, NRSC-CN

Introduction

Watershed is definedmslaipeical unit drained off a common point by drain sys
lands on earth are part of one wateMfetdrehethisrboth the land area and the water
which contributes runoff to a single point. Watershed can be only few hectares as i
or hundreds of square kilometers as in case of river. All watersheds can be divide
watersheds, and eachessbed is an independent hydrological unit. According to ma
of watershed management are proper use of the land and the water resource o
optimum production with minimum hazard to nateraResssmuroeessDi\Wsion, [IRS, 2007)

\ 4
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Natural Resources Conservation service Curve NOMped Sithgidr(hRIgS
known as Soil Conservation Services method) is widely used for estimate surface
flexibility and simplicihetfibe combines the watershed parameters and climatic facto
entity is called the Curve Number (CN). Mishra and Singh (2003) Hevdified this me
hydrology simulations by incorporating an evapotranspiration cor@bnent, modi
abstraction estimation techniques and extending it for computation of infiltration a
Bhuyan et al. (2003) used the modified CN technique to predicting surface runoff by
based on the estimation antecedenditramstaM@pratios. It shown that the CN approi
could be used for accurate prediction of runoff depths from storm events over unga
The AMC condition of the watershed refers to the 5 days preceding rainfall, in which
[l denote the low, medium and high runoff potentials, respectively. Many researcl
Sahu, 2002; Nayak and Jaiswal, 2003; Zhan and Huang, 2004; Gandini and Usuno
the Geographic Information System (GIShaéemarpfé @Nestiue throughout the world.
Therefore, the using of a GIS is preferred over the traditional techniques such as qu
by storing and analysing the factors responsible for runoff. The estimated proces
efficiemmteractive and less cumbersome when the GIS is used for storing, interpretir
the data requireebas€Nrunoff estimated techniques.

In this study, the main objective is to assess Hiibfivitl theenigeNRE $emote
sensiagd GIS techniques.

Study Area
Huai Ban Bavatdrshed (SuanPhung district, Ratchaburi province, Thailand) has |
for the present study. It covers an area of appaoxiruaaty badaan latitu@et 13
25”7 N4 It o3odgBudedl®nld 4°6F E6t oE99( Figure 1)
Climate of study area is tropical savanna to temperate on elevation between 121
above mean sea level. The average annudiGeMpstatitiecdsaB@Aual rainfall in the study
area was during the months from May to October; August was rainfall the most; |
rainfall in the watershed is around 1,445 mm. (year 2010).

Materials and Methodology

In the present study, &sduraeRConservation Services CureNNundibodNRCS
is used to assess runoff. In this regard, LULC map has been derived from Landsat
soil map has been procured from Department of Land Development. The slope map
from SRTM (90 meters) data. Rainfall data of Thai Meteorol&ficaehPeapationent at S
which lies within study area has been utilized. With the help of LULC and HSG map
derived that was further corrected for slopefFdegih tim millimeters has been estimate:
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Runoff and Soil Erosion Assessment for Watershed ™
Conservation Planning:A case study of Huai Ban Bo (é “‘} p
sub watershed, Thailand O el
e \H \
—i ‘ < oz d
- | : #K
Y R
7
AT
{ o\
h‘\“\
Y

aoad e Huai Ban Bo
l:] Huai Ban Ba watershed MU Tkimes subwatershed

Figure 1: LOcation map of Huai BaatBoskel.

The Natural Resource Conservation Service -CiiyenbdehfeiSOIRAS72) has
been selected as it requires few parameters and it is both realistic and robust. T
known as the Hydrological Soil Cover Complex Methoaheltewssricaséormula and
basis inputs: CN, slope, land use and land cover, hydrological soil group, etc. In t
developed relationship between rainfall and runoff. Curve number was the watershe
was index thasayrhe combination of hydrological soil group and land use/land coy
al., 2006). The main criticism of the curve number method was the amount of simul
sensitive to rainfall intensity (Terzoudi et al., 2007)

The empiriG®CGN model was developed by studying runoff in many small ex
watersheds. In th€ NIR@Sff equation, the ratio of amount actual retention to waters
Is assumed to be equal to the ratio of actual direct runaoif tainife| effaetiasssioed
relationship in mathematical form is:

F_ OF
s P-I (1)

Where

F Is actual retention (mm);

S Is initial abstraction and maximum losses after overland flow begins (mm
OF is the overland flow in a rainfall event or d¢taal)irect runof

P Is total rainfall (mm); and | initial abstraction (mm).

Is initial abstraction (mm).

v
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Overland flow (OF) to be computed using the following equation:

P—0.25)’
oF - £=0-25) (P>0.2S)
P+08S (2)

Overland flow (OF) will occaxeeleels B.2S value (P is the rainfall per day or month
following is applied when this occurs. The parameter S is related to CN by US Soil C
Model:

25400
S = — — 254 (mm)
CN (3)

Where, CN is the runoff curve number

The CN is a dimensionless ratefhinddxods¢tba land use, land treatment,
hydrologic conditions and antecedent m@Akl@). chrelidhmethod can be reflect the
effect of changes in land use on rualfésTiam@Noetween 1 and 100. Higher values ¢
indicategher runoff. The NRCS runoff equation is widely used for estimating direct |
Is simplicity, flexibility and versatility.

Moisture content at the time of rainfall plays a very important role for determini
moisture conditmes@essed as: AMC | for dry (wilting point), AMC Il for normal (ave
condition) and AMC Il for wet (field caplack\§ CBnuibidels.the slope correction achieve
by using the Slope Correct Empirical Formula as below

CN,, = 1/3 (CN; - CN)[1 - 2exp(-13.86S)] + CN, ()

Where

ChL, is the moisture condition Il curve number adjusted slope;

CM is the moisture condition Il curve number for the default 5% slope;
CM is the moisture condition Il curve number of the default 5% slope;
S is the average slope (in percent).

N (42*CN,)
N Ls = o T A )
For ABAclass | (10-0.058*CN, ) (5)
23*CN,
CNSSZ g 1A% —5_\?-
(10+0.13*CN,,) For AMC class Il (6)

In this study, the daily runoff mean was computed by using AMC, which was d
rainfall data of Thai Meteorological Dep&tonemg atebion. Classification of anteceder
moisture classes for DN RR@SOd of rainfall abstraction are shown in Table 1

2
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Table 1: Antecedent moisture condition classes

AMC (mm.)
AMC Condition Runoff producing condition
Dormant Season | Growing season

| <125 <35 Dry soil but npt the wilting poir
runoff potential

I 1275 3532 5 Average condition; |
Moderate runoff potential

" 527 5 S50 5 Sgturated soil; heavy. rainfall g
Highest runoff potential

Sources: E.M. Tideman, 2000

Geomorphology, soil texture and soil depth of the area have been crossed wit
assigned to HSG for the study area. After assigned the HSG to soil texture, merge
to prepare hydrologioalesabmplex and assigned the CN.

Ground Check

_______________________________________

Meteorological Data

:
=

Figure 2. Flowchart of the methodologyNanBteG®

Results and Discussion

In the NRIBBmethod, initial step is to find out CN; CN is based on LULC and F
based on the hydrological soil gpdwmitalirothe study area were grouped into 4 HSG «
namely A, B, C and D as shown in Figure 3. The maximwuvaseeshadhives Ban Bo sul
observed that are under hydrological soil group d (77.48%) followed by group B (13
(6.2%) and group A (2.61%) respectively.

v
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Table 2: Hydrological Soil Group classes of #Wasei8hrdo sub

No. Hydrologic Soil Group (HSG) Area (km.) Area (%)
1 A 3.37 2.61
2 B 17.79 13.79
3 C 7.89 6.11
4 D 99.95 77.48

Total 129 100

Byntersection the land use, land cover and hydrologic soil group (HSG), the cu
assigned to combination each of land use land cover and HSG group. Relations
use/land cover classes, HSG and runoff curve numbmlolem4NEDId (ghadrieir3). In
order to estimate runoff, slope map was used for adjust runoff CN value.

By using NRC8iethod, the initial abstraction and infiltration of water in soil
governed by antecedent moisture condition {AME mAistOrectenstent that present in
the soil in the beginningroinaiinéaknt under consideration. Curve number map for AM
are shown in Figure 4. From the AMC classes and the precipitation direct runoff for
compedl. The ratdabff relationship is shown in Figure 5, and runoff coefficient is sho

6

Table 3: Relationship between land use and land cover, HSG and CN in the study area

HSG
No. Land use/Land cover class
A B C D

1 | Wood or fomast: good cover 25| 55| 70| 77
2 | Wood or forest land: poor cover 45| 66| 77| 83
3 | Agriculture without conservation treaty 62| 71| 78| 81
4 | Bare rocks 77| 86| 91| 94
5 | Settlement 77| 85| 90| 92
6 | Water 100 104 100 10d

’./'?’
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Figure 5: Rainfallnoff relationships in HuahBateBbedib

Runoff (mm.)

140.00

vy =0.0039x?+ 0.3257x - 0.3622

12000 1 R2=0.9846 .
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Figure 6: Rainfalinoff relationships in HuahBaitelBbeuib

The results showed that runoff is 462.67 mm. of rainfall that falls in the area ¢
The relationship between rainfall and runoff is Polynomial second order, correlatic
found that; Huai BannBtesstied SuanPhung distoiati, jtaténce, the runoff will occur
when the rainfall greater than 7.5 mm. per day, the overflow will occur when rainfall f
80 mm. and the amount of runoff than 40 mm per day. Moreover, should have t
measure floodingnigytlus rainfall and the runoff from the study above are the thres

conjunction with the other prevention measures.

y
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Table 4: Rainfalinoff relationship in Huai RateBshedb
Rainfall Runoff %Runoff
Total 1445.95 462.67 31.99

Conclusions

The NR3Cmethod was computed based on the prepared input parameter. The
runoff were derived the rainfall data was in year 2010, and land use and land cov
2010. The main results obtained by thigirstuidy are follo

-The study found that there are runoff 462.67 mm. out of 1445.95 mm. rainfall.

-Therare runaifsund 31.99 % of rainfall

-Runoff will occur when rainfall per day is greater than 7.5 mm.

-Overflow will occur when rainfall per dagmmaeadtba 8Mount of runoff than 40
mm. per day

-The relationship between rainfall and runoff is Polynomial second order, corre
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